This purpose of this class is to introduce students to international human rights and the movement's relationship to the field of comprehensive peace education. As a multi-disciplinary field, peace education takes a holistic approach to conflict and education. Essentially, peace education is the creation and transmission of knowledge needed to achieve and maintain peace. It is also about developing the critical and reflective capacities to apply knowledge in order to control, reduce, and eliminate various forms of violence. Using a peace education approach, the Universal Declaration of Human Rights and related normative global standards will be used as the primary conceptual frameworks to guide our inquiries.
COURSE ACTIVITIES, ASSIGNMENTS/PROJECTS & EVALUATION CRITERIA:
During the semester there will be one term paper due on the final class related to the common readings and the presentations. In addition to the final writing assignment, students will participate in two oral presentations (of their choosing) in relation to the weekly themes. Students will also be evaluated on class attendance, preparation, informed participation, and thoughtful engagement. If a student misses a class, they should provide the professional courtesy of notification and email me their thoughts on the week's readings and screenings.
Each week, a small group of students will be responsible for presenting the common readings. The oral presentations should (1) provide a detailed explanation and summary of the readings, (2) a critical analysis of the material, (3) an original thought contribution as to how the ideas in the readings affect human rights, and, (4) the presenter/s should pose several provocative questions to the class about the material to open up the discussion. Team presentations should be a coordinated effort but teams may also choose to divide readings by individuals. The goal of the oral presentations is to allow students to lead a class discussion and to influence the class in an extended manner. The overall group presentations should not exceed one hour to allow time for collective discussion.
In the spirit of cooperative learning and participatory teaching, student presenters are also welcome to use various workshop techniques during their presentations such as dividing the class into small discussion groups. Small group situations are often very constructive for discussion questions pertaining to the readings. Presenters should designate one participant in each group as a discussion leader/facilitator and someone as a reporter who will articulate conclusions reached and the reasoning that led to the conclusions. Additional class projects are also welcome but presenters should consult with me beforehand. Presenters should also type up a page or two about their presentation for the class. Handouts in the past have included additional information on related NGOs, scholarly references, or web sites where students might seek further information about the weekly theme.
With the common readings and the presentations, the class will begin a number of conversations about international human rights. Most likely, we will not be able to finish our talks on these diverse subjects. Therefore, the final paper should provide an opportunity to extend these discussions or to explore an issue that was unresolved. The paper will also provide students a chance to question, qualify, or refute the course themes
The term paper: (15 -20 pages) This paper is due on Monday, December 17 th at the latest. However, you may hand in your paper at any time before this date to ease your writing load at the end of the term.
For your final paper, here are some ideas to consider: In light of the course and the readings pertaining to human rights, you can articulate your own question and write a critical paper accordingly. You may also wish to develop specific class presentations further.
Since our class also covers human rights education, students may also design a learning unit related to human rights themes for use in a formal or non-formal educational setting. With the learning unit, you should think about and try to describe the educational setting, the core questions, the learning content, the skills to be taught, the objectives and requirements, a timetable or schedule, teaching methods, and criteria for evaluation. The more you can spell out these various components, the more practical the lesson becomes. I also have models of curriculum and learning units and I will hand out related units during in the semester.
As for experimental papers, you should feel free to write with a great deal of subjectivity and from an experiential perspective. However, please feel free to write a standard objective academic paper. Many students are more interested in drafting out ideas for their thesis in a standard academic mode. Others are writing several papers at the same time, and it can be easier to write in a standard format when there's the pressure of time. But for experimental ideas, you might think about writing a reflective journal, very subjective, about how your perspectives have changed and developed through this course experience. As a means of tying this into the class, you should use references from the readings or class activities. You should also note how the process of writing has influenced your ideas and reflections. This is not a course assessment but rather an opportunity to integrate your own work with your class experience.
For papers or projects that don't quite fit into these themes, you might want to make an appointment with me to discuss your ideas. If you have several ideas, perhaps I can help you narrow down your choices. In human rights, research, reflecting, and writing are all integral components for developing critical consciousness. So the papers/projects are a vital part to our learning process. But most of all, I hope the final projects can deepen your understanding of human rights and help you grow as an emerging scholar.
